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English, Fenwick W.  Deciding what to teach and test
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COURSE DESCRIPTION: Examines the relationship of the written, taught, and tested curriculum and identifies critical leadership decisions that can positively impact student achievement. Identifies components of effective curriculum guides and mini-document for personal use is constructed.      

STUDENT OUTCOMES: Participants will

1. Demonstrate knowledge and understanding of the history and governance of the education system of American schools and its relationship to curriculum.

2. Demonstrate in-depth knowledge of a model for curriculum design, delivery, and assessment.

3. Demonstrate knowledge of the essential components of “user-friendly” curriculum guides.

4. Identify critical components of a well-formed school board policy and its connection to curriculum development, delivery, and evaluation.

5. Be aware of some current and/or emerging issues in curriculum, including ethical considerations and the role of diversity.

RELATIONSHIP TO PROGRAM GOALS AND PROFESSIONAL ORGANIZATION:

The purpose of the course is to strengthen the knowledge, skills, and dispositions of EDLE students as instructional leaders/managers. The course provides participants with models for (1) designing and managing curriculum; (2) relating school board policy, professional development, and budget to effective instructional leadership; and (3) analyzing and constructing effective teacher-friendly curriculum guides.

In this course, the following VA DOE competencies, ISLLC standards, NCATE guidelines, and ELCC standards are met:

VA DOE (1b, 1c, 1e, 2c, 2d, 5a and 6e)

ISSLC (1-K1, 1-K4, 2-K2, 2-K3, 2-K4, 2-K6, 2-K7, 2-P6, 2-P14, 2-P17, 5-K5, and 6-K7) 

Relevant NCATE Guidelines   Strategic Leadership 1.3, 1.6, 3.2; Instructional Leadership 3.4, 3.5, 3.6, 3.9

ELCC Standards: 2.2
NATURE OF COURSE DELIVERY: A variety of instructional methods may be used to cover the subject matter and create a dynamic, interactive learning environment. These methods include large and small group discussions, case studies, media (when needed), Internet assignments, lecture, guest practitioners, group presentations, email discussions among group members, cooperative learning, and reflection.

EDLE INTERNSHIP REQUIREMENTS: Students must complete the following 3 internship requirements.

1. Design a curriculum framework, including an evaluation component, a rationale for curriculum content, and a matrix of at least 6 sources that support the rationale (i.e. national association, current assessment data, surveys, futurists, experts in the field, research, literature reviews, etc.).

2. Evaluate curriculum guides, based on pre-determined criteria, and make recommendations for improvement, where needed.

3. Conduct an analysis of state and/or locally mandated test scores and qualitative measures of student achievement. Then make written recommendations for teaching and learning based on results of the student performance analysis.

COURSE REQUIREMENTS: You are expected to attend each class because discussions, presentations, and hands-on activities are critical parts of the course. The completion of and reflection on assigned readings, constructive participation in discussions and group work and on-line communication with group members are routine expectations. Access to a computer and a GMU email account are essential because you will receive important information from the university only on your GMU account and only GMU email accounts may be used to communicate with the professor. If missing a class is unavoidable, you are responsible for notifying the professor (preferably in advance). It is your responsibility to check with class colleagues for notes and assignments and complete any missed assignments and readings, etc. before the start of the next class. All absences may affect your final grade because of the heavy emphasis on class participation. All written assignments must be completed on a word processor (unless otherwise indicated) and turned in on or before the due date. Late assignments will lower your grade on the project, and will not be accepted or given credit if received more than one week late. Specific course requirements and assigned due dates may be altered after the professor receives input from you and your classmates about your school calendars. To plan and complete group projects, you may need to meet with other group members at times other than during scheduled class sessions.

EVALUATION AND GRADING: Because EDLE 616 is a graduate level course, high quality work is expected in class and on all assignments. The mini-curriculum guide assignment is graded by a rubric. In this way, the rubric can both inform the completion of the assignments and serve as an instrument to assess your grade for the activity.

This course is designed to further develop and expand your managerial and technical skills in the area of instructional leadership and management. You will be assessed on your ability to analyze situations from the broad perspective of a school administrator, and be expected to view the impact of decisions from a systemic perspective and from the benefit to student learning. 

The grading assessment scales and assigned percentages shown below are guidelines only. Your final grade for the semester will reflect the professors’ judgment of your classroom performance as you attempt to demonstrate leadership behaviors, perspectives, and attitudes. In other words, I want you to demonstrate, in observable behavior, your understanding of curriculum concepts and practices and your readiness for the awesome responsibility and joy that comes with serving in a leadership position in schools.
GRADING SCALE:

Participation in class, contribution to group learning, and timely homework……25 points

Group curriculum guide….…………………..……………….…………………..35 points

School Governance Matrix………………………………...……………………  15 points

Data Analysis and Instructional Plan……………………………………………..25 points

A+
=100 points

A = 95 – 99 points
A- = 90 – 94 points

B+ = 85 – 89 points

B    = 80-84 points
B- = 75--79 points 
C =   70 – 74 points

F = 69 points or below
	STUDENT OUTCOMES
	EVIDENCE OF COMPLETION
	POINTS

	
	
	

	#1

Students will demonstrate knowledge and understanding of the history and governance of the education system of American schools and its relationship to curriculum.
	#1—Students will view and discuss material on the governance of the education system of schools in the United States and the relationship to curriculum.  
	Portion of participation points



	#2

Students will demonstrate an in-depth knowledge of a model for curriculum design, delivery, and assessment.


	#2--After working small groups to discuss, plan, research, synthesize data, and make decisions about curriculum content, students will develop and use multi-media to present a mini-curriculum guide with required components. 

Students then will discuss methods and timelines for delivering the curriculum to adult learners.
	20 points

	#3

Students will demonstrate knowledge of the essential components of “user-friendly” curriculum guides.
	#3--Students will evaluate (rate) and rank curriculum guides based on specific criteria.
	10 points



	#4

Students will demonstrate knowledge of current and emerging issues in curriculum, including ethical considerations and the role of diversity. 


	#4--Students will synthesize information about current and emerging curriculum issues gained from the text, interviews with current administrators, association web sites, class discussions, and classroom presenters. Students construct a matrix to display their learning, including ethical considerations and the role of diversity for each curricular issue. 
	Portion of participation points

	#5

Students will identify critical components of well-formed school board policy for curriculum development and evaluation.
	#5

--Students will collect, examine, analyze, and discuss the appropriateness of components found in samples of school board curriculum policy. Students will select policy and administrative regulations and share with classmates
	5 points


DIRECTIONS FOR COMPLETING STUDENT OUTCOMES:

Directions for completing student outcome #1a: After reading an assigned chapter on the historical perspectives of American education, you will teach the major points in the chapter to other classmates (a jigsaw exercise).  

Directions for completing student outcome #1b: Then, construct a matrix that lists and explains the educational roles played at the federal, state, and local levels. Example matrix below.

	American Educational Governance System

	Federal 
	State 
	Local District 

	Role
	Explanation
	Role
	Explanation
	Role
	Explanation

	
	
	
	
	
	


Directions for completing student outcome #2: 


PURPOSE:

The purpose of this assignment is to demonstrate knowledge of a model for curriculum design, delivery, and assessment. 

ASSIGNMENT:

In small groups, design and construct the framework of a curriculum guide for aspiring educational leaders. The document is not to exceed 12 pages, including references that are written in APA style. Components to be included in the curriculum framework are listed in the directions below. 

Group presentations of the curriculum framework will be scheduled for the last 2 class sessions and is limited to 20 minutes, including questions from your classmates. The presentation must include technology and provide a handout for the audience. To receive feedback on your presentation, your group also needs to design a rubric for your classmates to complete at the close of your remarks. 

DIRECTIONS:

· Come to a consensus on a philosophy and/or vision for your aspiring leader’s program. 

· Conduct Internet searches of other leadership programs across the nation (and world).

· Interview both seasoned and new administrators about what they believe beginning administrators need to learn to be successful as a principal.

· Ask teachers to suggest content for a leadership development program.

· Read articles about how schooling will be in the next 5 to 50 years (futurists) and then discuss among the group members the essential knowledge, skills, and dispositions that will be needed by educational leaders and managers in the future.

· Identify and read research studies and articles on leadership development that identify the essential knowledge, skills, and dispositions and the mental models needed for educational leaders.

· Be creative in your ideas about the different teaching methods that could help aspiring leaders learn, how they will be assessed, activities for learning, and locations where leadership development could occur.

· Check the web sites of educational organizations, the State Departments of Education, accrediting agencies to discover the requirements and suggested content and activities for leading-edge programs.

· Collect information and ideas about leadership development from other sources selected by your group.

· Synthesize those data that your group collects from various sources and make content and format decisions for your curriculum document. Select the essential knowledge, skills, and dispositions that your group members believe should be included in a curriculum for aspiring leaders. Then, construct a matrix to validate and support what your group considers “the right curriculum.” Select one of the items on your matrix and use a modified “backward design” lesson plan to teach the item to aspiring leaders.

Your curriculum framework should include the following components:

1. a philosophy and/or vision for the aspiring leaders’ program (group consensus)

2. a validation matrix with at least 6 sources (include ISLLC, NCATE, ELCC, VA DOE components)

3. a list of the critical knowledge, skills, and dispositions needed by aspiring leaders

4. a list of essential questions to guide the content of your curriculum framework

5. one lesson using the simplified backward design model

6.  a reference page to document the sources used when collecting data and constructing the framework

Grading Rubric

	ELCC  

Standards
	Criteria
	Exceeds

Expectations

4    
	Meets

Expectations

3
	Approaching

Expectations

2
	Below

Expectations

1
	Score*

	Demonstrates ability to recommend the design, implementation, and evaluation of a curriculum to accommodate diverse needs of learners  (2.2b)


	Describes proposed curricular area

Includes  philosophy or vision statement that relates to area of study

Includes Essential Questions as a guide to the curriculum  project

Lists selected knowledge, skills, and dispositions as desired outcomes

Includes a validation matrix for the selected knowledge, skills, and dispositions
	Proposed curricular area is identified and adequately and clearly described.

Statement is clear with adequate reference to the needs of diverse student learners. Philosophy is succinctly written and shows reflective thought. 

Questions are clearly constructed, thought-provoking, and appropriate for the curriculum project. Other elements of Understanding by Design are included (Wiggins & McTighe, 2005).

An ample number of knowledge, skills, and dispositions are listed (6 or more in each category).

Validation matrix has 8 or more sources cited and is clearly constructed and easy to understand.


	Proposed curricular area is identified AND adequately described.

Statement is clear with adequate reference to diverse student learners.

Questions are clearly constructed and appropriate for the curriculum project. 

An adequate number of knowledge, skills, and dispositions are listed (4 in each category). 

Validation matrix is clearly constructed and easy to understand. A minimum of 6 sources are cited.
	Proposed curricular area is identified OR described, but not both.

Statement is vague or rambling with some reference to student learning.

Questions are somewhat appropriate.  

Knowledge, skills, and dispositions are appropriate but only one or two are included in each category. 

Validation matrix is clear, but less than 6 sources are cited. 


	Proposed curricular area is not identified or described.

Vision and/or philosophy are not included. 

Essential questions are not included or questions are inappropriate.

Selected knowledge, skills, and dispositions are not included.

Validation matrix for knowledge, skills, and dispositions is not included.
	

	Demonstrates ability to facilitate activities that apply principles of effective instruction to improve instructional practices and curricular materials  (2.2a)
	Includes suggestions for instructional methods,  experiences, activities, and assessments
	Appropriate instructional methods, experiences, activities, and assessments are included and clearly stated.  Suggestions show reflective thought.
	Appropriate instructional methods, experiences, activities, and assessments are included and clearly stated. 


	Appropriate instructional methods, experiences, activities, OR assessments are included, but not all.
	Appropriate instructional methods, experiences, activities and/or assessments are not included. 


	

	Demonstrates ability to use and promote technology and information systems to enrich curriculum and instruction  (2.2c)


	Includes suggestions for using technology to enrich curriculum and instruction


	Adequate and appropriate suggestions for using technology to enrich curriculum and instructional practices are included in the lesson design, along with citations for finding resources.


	Adequate and appropriate suggestions for using technology to enrich curriculum and instructional practices are included in the lesson design.


	Some technology use is included in the lesson design, but its use may not be appropriate.
	Technology use is not   included in the lesson design.
	

	Demonstrates ability to assist personnel in understanding and applying best practices for student learning  (2.3a)


	Includes a sample lesson design
	Sample lesson uses the “backward design” model (expected outcomes, evidence that expected outcomes are met, and appropriate learning activities to help students meet expected outcomes). Includes at least 2 guiding questions for the lesson 


	Sample lesson uses the “backward design” model (expected outcomes, evidence that expected outcomes are met, and appropriate learning activities to help students meet expected outcomes). 


	Sample lesson design is included but lacks one or more elements of the “backward design” model 


	Sample lesson design is not included.
	

	Apply human developmental, learning, and motivational theories to the learning process (2.3b)


	Includes learning concepts from Understanding by Design (UBD), such as essential questions, as a guide to the curriculum project. 


	Essential questions are clearly constructed, thought-provoking, and appropriate for the curriculum project. Other elements of UBD are included (Wiggins and McTighe, 2005).
	Essential questions are clearly constructed and appropriate for the curriculum project.
	Essential questions are somewhat appropriate. 
	Essential questions are not included or are inappropriate for the project.   
	

	
	References


	Eight or more references are cited, and APA style is used.


	Six references are cited and APA style is used.


	Less than 6 references are cited and/or APA style is not used.


	References are not cited. 


	

	
	Spelling, grammar, mechanics


	The project is error free and clearly and professionally presented.


	The project has no spelling or grammar errors and no more than two mechanical errors.


	The project has some spelling, grammar, and/or mechanical errors.
	The project has multiple errors in spelling, grammar, and/or mechanics.
	

	General comments and/or suggestions (Optional):


	Total Score


*Candidates who want grades of A and B cannot have scores of 0 or 1 on any criteria listed above.

Directions for completing student outcome #3:
  DEMOGRAPHIC ANALYSIS OF ASSESSMENT DATA

(Study of Demographic Information and Assessment Data for Improved Student Performance)

PURPOSE: 

The purpose of this assignment is to conduct a demographic analysis of the Virginia Standards of Learning (SOLs) or other test results and to develop an action plan that addresses student performance in 2 academic areas.   

ASSIGNMENT: 


Prepare, at minimum, a three-page report utilizing the analysis of actual demographic and test data from your school, and then create a professional development plan for helping teachers improve student performance, based on your data analysis.

INSTRUCTION:


1.  Review and describe recent assessment results from your selected school. 

2.  Assess the school culture in the school you selected. (2.1)

3.  Describe and analyze the cultural diversity in the school you have selected. (Include race, ethnicity, gender, 

     older than grade age, socio-economic level, English language learner, and special education information. 


(6.1f)

4.  Conduct an in-depth demographic analysis of the data in no less than two academic areas.  Write a detailed  description of your findings and any conclusions you may have drawn from analyzing the results. (2.3c)

5.  Develop an “action plan” or strategy to target at least two academic areas for student improvement. (2.4)

6.  Use adult learning strategies and create a professional growth plan to help teachers and other school 

     personnel address these areas to improve student learning. (2.4)

Analysis of Assessment Data

Grading Rubric

EDLE 616 Curriculum Development and Evaluation

(Study of Demographic Information for Improved Student Performance)

	ELCC

Standards
	Criteria
	Exceeds Expectations

4
	Meets Expectations

3
	Approaching Expectations

2
	Below Expectations

1
	Scores*

	Understands the larger context

(6.1)
	Analyzes and describes the cultural diversity  in a school community

(6.1f)
	Cultural diversity in the school and  its community is described and analyzed (race, ethnicity, gender, age, socio-economic levels, English language learners, and special education).  Major changes in each of these 7 categories over the last 5 years are included. 


	Cultural diversity in the school is described and analyzed (race, ethnicity, gender, age, socio-economic levels, English language learners, and special education).  
	Cultural diversity is described and analyzed, but lacks information on all 7 categories (race, ethnicity, gender, age, socio-economic levels, English language learners, and special education).
	Either analyzes or describes the cultural diversity of the school, but not both.
	

	Promotes positive school culture 

(2.1)
	Assesses school culture using multiple methods and strategies

(2.1a)
	School culture is adequately assessed, using multiple methods and strategies. Each method or strategy is described in detail.


	School culture is adequately assessed, using multiple methods and strategies.
	Assessment of school culture is incomplete.
	School culture is not assessed.
	

	Applies best practice to student learning 

(2.3)
	Uses appropriate research strategies to promote an  environment for improved student achievement

(2.3c)
	Appropriate research strategies to promote an environment for improved student achievement are employed. Strategies reflect the students’ learning needs that are analyzed from the school’s demographic information and assessment data in 2 academic areas.  Includes a rationale for using each strategy. 


	Appropriate research strategies to promote an environment for improved student achievement are employed. Strategies reflect the students’ learning needs that are analyzed from the school’s demographic information and assessment data in 2 academic areas.  
	Uses demographic information and assessment data when applying best practices to ensure student learning in 2 academic areas. Only one research strategy is used OR one or more research strategies are used incorrectly.
	Research strategies and/or demographic information and assessment data are not used. 
	

	Designs comprehensive professional growth plans (2.4)
	Works collaboratively with teachers and school personnel to develop and implement well-planned professional development programs (2.4a) that reflect adult learning strategies (2.4b) and a commitment to life-long learning (2.4c). 
	Plan is based on the demographic information and test data collected at the school.  Plan shows evidence of appropriate adult learning strategies, a commitment to life-long learning, and collaborative planning with teachers and other school personnel in the development of the plan. Includes a vision and/or a philosophy for professional growth. 


	Plan is based on the demographic information and test data collected at the school.  Plan shows evidence of appropriate adult learning strategies and a commitment to life-long learning. Includes teachers and other school personnel to inform the professional growth plan. 
	Plan is based on the demographic information and test data collected at the school.  Plan includes appropriate adult learning strategies OR shows evidence of collaboration, OR reflects a commitment to life-long learning, but not all three elements are present.
	Plan is not based on the school’s demographic information and test data and/or does not include   appropriate learning strategies for adults, a collaborative development process, and a commitment to life-long learning.
	

	General comments and/or suggestions (Optional):


	Total Score




*Participants who want grades of A and B cannot have scores of 0 or 1 on any criteria listed above.

Directions for completing student outcome # 4: Look at the index of your school board policy manual or find the policy manual on the Internet. Select and bring to class 2 examples of policies for curriculum design, delivery, and/or evaluation. Bring the accompanying administrative regulations for both of the policies. You will evaluate how well-formed the policy is, Using the criteria suggested by the National School Boards Association in Alexandria, Virginia, you will determine if the policy is well-formed.    

Directions for completing student outcome #5: You will synthesize information about current and emerging curriculum issues. You will gain this information from your texts, discussions in class, guest presenters, web sites of professional education associations, and interviews with your administrators. Then, you’ll construct a matrix to display your learning. Include ethical considerations and the role of diversity for each curricular issue, if appropriate. A sample format for displaying your information is provided below. You are expected to have a minimum of 4 issues.

	ISSUE
	Current or

         Emerging
	Why it is an issue
	Ethical Considerations
	Role of Diversity
	Data

Source(s)

	1.


	
	
	
	
	
	

	2.


	
	
	
	
	
	

	3.


	
	
	
	
	
	


COURSE CONTENT

The content and sequencing of topics may be modified to meet the needs of the class and  to accommodate the schedules of presenters.

SESSION


TOPICS

August 31
            
Introductions





Overview of course





Foundation Cornerstones

September 7


Labor Day (No Class)

September 14


Conception of Curriculum
September 21


Foundation Cornerstones

History of 20th Century Curriculum Development

September 28


No Class

October 5    


Dewey Seminar
History of 20th Century Curriculum Development

October 12


English on Curriculum





Analysis of Curse Guides

October 19


Governance of Curriculum (Jig Saw)




Bruner Seminar

October 26  


Analysis of Course Guides (Part 2)
November 2


School Board Policies on Curriculum





Demographic Analysis of Assessment Data






Write-up Due

November 9   


Adler and Sizer Seminar
November 16


Emerging Trends in Curriculum
November 23  


Curriculum Guide Presentations

November 30


Curriculum Guide Presentations
December 7


Course Wrap-up

